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1.1 Methods of Foreign Language Teaching as a Scientific Theory

MFLT (Methods of Foreign Language Teaching) is a scientifically tested theory concerning the
teaching of foreign languages in schools and other educational institutions. It covers three main

problems:
1. aims of teaching a FL
2. content of teaching (i.e. what to teach to attain the aims)
3. methods and techniques of teaching (how to teach a FL to attain the aims in the most

effective way)

MFLT is closely related to other sciences such as pedagogy, psychology, physiology, linguistics
and some others.

In MFLT we differentiate between aims (long-term goals) and objectives (short-term goals,
immediate lesson goals).

Aims of teaching a foreign language

There are three aims which should be achieved in FL teaching: practical, educational, cultural.

The practical aim: the acquisition of a FL as a means of communication.

The educational aim: through FL study we can develop the pupil’s intellect. Teaching a FL helps
the teacher to develop the pupils’ voluntary and involuntary memory, his imaginative abilities and
will power.

Cultural aims: learning a FL makes the pupil acquainted with the life, customs and traditions of
the people whose language he studies through visual material and reading material; with the countries
where the target language is spoken.

Content of FLT

The first component is habits and skills which pupils should acquire (listening comprehension,
speaking, reading and writing).

The second component is a linguistic one. It includes:

1. Language material (sentence — patterns, pattern — dialogues, texts)
2. Linguistic material, i.e. phonology, grammar and vocabulary
3. The third component — methodological component, i.e. the techniques which pupils should

acquire to learn the FL in a most effective way. The content of teaching is laid down in the syllabus
and realized in teaching materials and in the teacher’s own speech.

Principles of FLT

MFLT are based on the fundamental principles of didactics: scientific approach in teaching school
subjects, accessibility, durability, conscious approach and activity, visualization and individual
approach to language institutions.

1. Scientific approach implies careful determination of what and how to teach to achieve
the aims set by the syllabus. Since the leading role belongs to the practical aim, one of the main
methodological principles is the principle of practical or communicative approach. It means pupils
should be involved in oral and written communications throughout the whole course of learning the
FL. Pupils are taught a FL as a means of communication.

2. The next principle is closely connected with the selection of the material and its
arrangement to provide accessibility for language learning on the part of the pupils.



3. The principle of durability implies the ability of a pupil to keep in his memory linguistic
and language material. The durability is ensured by vivid presentation of the material, by constant
revision of drill, by the use of the material for communicative needs, by systematic control.

4. The principle of conscious approach to language learning implies comprehension of a
linguistic phenomenon of language material by the pupil. Pupils are supposed to understand both the
form and the content of the material and to be aware of how they should treat the material while
performing various examples.

5. The principle of activity. In teaching a FL it is necessary to stimulate pupils’ activity by
involving them in the act of communication in the target language, either in its oral (listening,
speaking) or written (reading, writing) form. One needs a lot of practice in the use of the language to
master it.

6. The principle of visualization. Visualization may be defined as specially organized
demonstration of linguistic material and language behavior characteristic of the target language with
the purpose of helping the pupil in understanding, assimilating and utilizing this in connection with
the task set. Visualization implies an extensive use of audio-visual aids and audio-visual materials
throughout the whole course of FLT.

7. The principle of individualization. The teacher should assess the progress of each
individual in the class and find the way how to manage the classroom activity so that the slowest
learners are not depressed by being left behind and the fastest and most able learners are not frustrated
by being held back.

1. 2 Approaches, Methods and Techniques

Approach refers to theories about the nature of language and language learning that serves as the
source of practices and principles in language teaching.

A method is the practical realization of an approach. Method may be defined as a way of
governing or guiding the learning. In a teaching — learning process method may be considered as a
structural — functional component of Teacher — Learner activity. Teacher and learner are interrelated.
This interrelation is carried out through methods.

The methods of teaching — learning process include:

1. The acquisition of new info about a new linguistic or language phenomenon (the pupil gets
knowledge of what he is to learn).

2. The drill and exercises (the pupil performs exercises to form habits on the material he
learns).

3. Making use of the acquired habits in the act of common, i.e. in listening, speaking, reading,

writing, in other words, in language skills.

Each method is realized in techniques. A technique is a way to organize a learning procedure. By
a technique we mean an individual way in doing something, in gaining a certain goal in teaching —
learning process. For example, while organizing pupils’ acquisition of a new sound the teacher can
use either demonstration of the pronunciation of the sound or an explanation of how the sound should
be pronounced in the target language or he uses both demonstration and explanation. To help pupils
to grasp this sound and produce it correctly as an isolated element, then in a word in which it occurs
and in various sentences with the word. An activity is a procedure of getting involved in learning. An
exercise is a skill-developing procedure.

The choice of techniques is of great importance for effective teaching. When organizing pupils’
acquisition of a new material the teacher thinks of the techniques which are more suitable for his
pupils: he takes into consideration pupils’ age, the progress in language learning (the stage of
learning), their intellectual development, the conditions under which pupils learn.

Pre-communication methods.



The way towards communicative teaching has been a long and controversial one with advances and
set backs. The focus of attention has gradually shifted from the language as a systematic code to
the language as a means of communication with the search for an effective method of instruction
and consideration of the learner's personality.

Grammar translation method included detailed analysis of grammar rules, translating sentences
and texts into and out of the target language, memorizing rules and manipulating morphology and
syntax, reading and writing.

Direct method encouraged the use of foreign language in the classroom. Classroom teaching was
conducted in the target language only. The learning process was mostly based on imitation and
memorization.

Oral approach or situational language teaching was based on selection and organization of the
"situations”. "Situations" were organized with the use of concrete things and pictures. They were used
to introduce the new grammar structures.

Audio-lingual method applied the principles of structural linguistics to language teaching. Pattern
practice became a basic classroom technique. Audio-lingual method was the combination of structural
linguistic theory and fundamentals of behaviorism (stimulus, response, reinforce ment).

The Natural approach put emphasis on the exposure to language (comprehensible input) rather than
formal exercises. The following hypotheses were at the foundation of the Natural approach: the
acquisition/ learning hypothesis (only natural-like acquisition can result in mastering the language
while "learning” helps getting knowledge about the language), the monitor hypothesis (explicit
knowledge has only one function, that of monitoring correctness of the utterance), the natural order
hypothesis (the acquisition of grammar structures proceeds in a predictable order), the input
hypothesis (the relationship between the input and language acquisition shows that learners need
comprehensible input), the affective filter hypothesis (learners with high motivation, self-
confidence, low anxiety generally do better in language acquisition).

Humanistic approach

Humanistic approach emerged as a reaction to the behaviorist approach to teaching with the
rigid teacher's control over the learners' behavior. The concern of humanistic tendencies was to
enhance people's self-fulfilment and their role in directing their own lives.

Humanistic approach to language teaching emphasized the value of developing the learner's whole
personality, the socialization of an individual in a group, creative activities with music, arts, etc. It
was further developed in community language teaching. The method was based on counseling
techniques. In lay terms, counseling is giving support to another person. This method was described
as humanistic with self-fulfilment and secured self-esteem of the learners.

The priorities of the method were to develop learners' relationships in the group, to encourage the
learners' feeling of security and belonging to a group as well as asserting their personal identity.
"Learner autonomy" became a new and much discussed concept. Affective learning and learner
anxiety were taken seriously as an important factor of effectiveness. Instead of the formulaic
knowledge (the product of behaviorism) teachers tried to develop in learners heuristic knowledge.

Special attention was given to the issue of *“debilitating anxiety", which unlike "facilitating
anxiety" could hinder and even block the process of language acquisition. As a result of debilitating
anxiety during the lesson, learners usually develop a ""defense mechanism™. Some of them withdraw
from the work of the class, make a game of a task, fidget and let their attention wander or plunge into
the world of fantasy. They can challenge the teacher with unacceptable behavior or passive aggression
in the form of "silent protest”. Some learners accuse others of their own learning problems. As
expression of protest the learners join subgroups of other failure-learners.

An important issue which is tackled by the humanistic approach to teaching is the rejection of the
learners by their teachers. The rejection of this type can be hidden and show itself indirectly. These
teachers prefer not to look at the learners, which they dislike (gaze of avoidance). The whole teacher's



body movement is in the direction opposite to the learners they dislike. The teachers keep these
learners at a greater distance and give them less verbal contact and addresses. These learners are
denied teacher's supportive intervention and detailed feed-back that other learners formally enjoy.
They are given a reduced teacher's waiting time.

The humanistic approach advocated "non-conflict”, "non-judgement™ and "empathy" in the relations
of the teacher and learners. The importance of the humanistic approach lies not just in the effectiveness
of language learning but also in the development of the personality.

The humanistic approach facilitates the self-fulfilment of learners. Self-fulfilled people have a
healthier psyche and are more capable of a creative non-stereotyped behavior. This helps them to
identify easily with the group. They demonstrate a more accurate perception of reality and accept it
without unnecessary conflicts. They focus more on cognitive problems and less on themselves. These
learners possess the capacity for peak experiences (through love, music, art, nature, etc.) and a greater
aptitude for empathy with other people. They are able to see things other than in black and white. Self-
fulfilment of learners is achieved through learner-centered teaching by using interactive tasks in
pairs and small groups, creating a supportive environment and building confidence in learners.

Intensification tendency

Total Physical Response (TPR) is the combination in the teaching method of speech and action.
The method combined verbal rehearsal with motor activities.

The Silent Way was based on the premise that the teacher should be silent as much as possible in
the classroom, while the learners will produce more language. A typical feature of the Silent Way is
the use of color charts and rods as memorable images and signals to help in verbal responses. The
proposition underlying this method of instruction was that learning is facilitated if the learners
discover or create even with minimal language skills rather than rehearse and remember.

Suggestopedy aimed at optimising learning by music and rhythm, authoritative teacher's behavior
and ‘infantalisation’ of learners, physical and psychological relaxation. The focus was on the
memorization processes, which according to the authors, was 25 times faster than in conventional
learning.

Another example of exploiting resources of the human psyche in teaching languages is neuro-
linguistic programming (NLP), NLP is shaping one's inner world through reevaluating one's
experience and using the power of the word. It aims at opening up one's inner resources as a way
towards accelerated learning.

Communicative approach

Communicative language teaching is based on a number of typical features of the communication
process. Language teaching is understood as learning to communicate through communication. The
emphasis is put on the meaningful and motivated use of language by the people who communicate in
order to achieve a certain goal.

Language for learning is derived from communicative experience in a variety of real world
situations. Fluency is put over accuracy. Interactive learning is encouraged as the way towards
acquiring communication skills.

The learners are taught “negotiating” the meaning (working towards better understanding each
other), and using “‘communication strategies”.

Communicative competence

The idea of communicative competence started to develop with the construct of “linguistic
competence”. Linguistic competence is understood as innate knowledge of language. Linguistic
competence is only part of what is needed for communication.

Communicative competence encompasses the knowledge of how to use language in the real world,
without which the rules of grammar would be useless.

Communicative competence can be described as including grammar competence (knowledge of
grammar rules, lexis and phonetics), pragmatic competence (knowledge of how to express a message),



strategic competence (knowledge of how to express a message in a variety of circumstances), socio-
cultural competence (knowledge of social etiquette, national mindset and values, etc.) Communicative
competence breaks down into the two major components of knowledge: knowledge of language and
knowledge of how to achieve the goal of communication.

Competence is not the same as ability. In order to be able to communicate, people need psycho-
physiological mechanisms, i. e. communicative skills.

Communication is the process of interpersonal interaction and requires the knowledge of social
conventions, i. e. the knowledge of rules about proper ways to communicate with people.

In accordance with the social conventions, participants in communication perform communicative
functions (to socialize, to inform, to persuade, to elicit information, to manipulate behavior and
opinions, to perform rituals, etc) and communicate roles (leader, informer, witness, participant,
catalyst, entertainer, etc). In order to perform these functions a speaker needs more than just the
knowledge of the language.

The process of communication is characterized by communicative strategies of achieving a goal
through communication.

Success of communication depends very much on the knowledge of successful strategies chosen
by the speakers. E.g. the Prince (in “The Prince and the Pauper” by M. Twain) was unable “to ask”
because he was only competent in how to “give orders”.

Successful strategies are known as the “four maxims” of good communication. These maxims
include quality (say only what is supported by evidence), quantity (say no more and no less than you
think is needed), relevance (say what is relevant to the point of communication) and manner (present
your ideas clearly and unambiguously). The four maxims of successful communication can be used
in teaching how to communicate effectively.

Communication strategies can be goal-oriented (having a particular goal in mind), partner-
oriented (with the partner and his comprehension in mind, using negotiation of meaning, persuasion,
self-correction, repetition, circumlocution, etc) and circumstances-oriented (behaving according to the
situation).

In choosing a strategy the participants in communication can prefer either an achievement
strategy (guessing, paraphrasing yet achieving the goal) or a reduction strategy (co-operation,
avoidance and sometimes giving up one’s goal partially or completely).

For successful communication learners need to know non-verbal means. They include proxemics
(physical distance and life space in the process of communication), kinetics (body language, gestures
and postures), facial expression (smiles, eye contact), haptics (the use of touch in communication),
clothing and physical appearance in the process of communication (the concept of decency in clothing
and physical appearance), paralanguage (‘“um-m”, “uh-huh”, etc).

Many non-verbal expressions vary from culture to culture, and it is often the cause of cultural
misinterpretation. E. g. a physical distance can be too close or somebody’s private space can be
trespassed. Gestures and postures can be inappropriate; there can be a lack of smile and eye contact.
Touching somebody’s body during conversation can be taken as offensive. The dressing habit can be
alien. Vocal confirmation following the conversation (Aha! Etc.) can be inappropriate. In some
cultures humble bows are part of etiquette while others support a proud upright posture.

Teaching the language is integral to teaching culture as a set of beliefs, values and norms shared
by community members, serving their identity with this social group. Co-teaching of language and
culture is implemented through content-based and context-based language instruction. Content-
based teaching of culture focuses on culture-related information, while context-based instruction
emphasizes real-world situations where people need to behave in a culturally appropriate way.
Content-based teaching is knowledge-oriented. Context-based instruction is skill-oriented.

Communicative techniques



A technique is a way for teacher to organize a learner activity. The purpose of communicative
techniques is to teach communication.

Communicative techniques can develop in learners productive, receptive and interactive skills
that are necessary for effective communication. Activities with listening and reading aim at
developing in learners skills of receiving information. Activities with speaking and writing develop
in learners skills of producing information. Both can be learner interactive and thus promote
communication.

Some activities are more associated with reading and listening (receptive skills), while others are
more often used with speaking and writing (productive skills).

An information gap is organized to promote speaking activities. An information gap is a situation
in which a participant or a group possesses information which others do not have, while others
command information that the first party is missing. E. g. a student in a pair with another student
might have the train timetable for odd numbers, while her partner might have the train timetable for
even numbers. Their task is to use communication for finding out complete information on how the
train runs. An information gap can take the format of an opinion gap when the participants differ in
their opinions. The gap is filled in the course of active communication.

Any activity with an information gap can be turned into a communicative game if there are rules
to name the winner. The information gap is a frequent technique used in order to organize a
communicative game. E. g. you have new neighbors. They can tell you about themselves only what
is given on their role cards. Try to guess their professions. Ask any questions. Direct questions about
professions are excluded.

A popular speaking activity is reading from cues. It is organized when the participants write
information about themselves on sticky labels in the form of separate words, dates, names, etc. Other
students ask questions trying to find as much as possible about person. To achieve this goal they have
to think first what a date on the sticky label might mean and ask a questions like “Were you married
in 19917 ”, “Maybe you got your first job in 19917 “ etc.

Reading and speaking processes can be boosted by a “matching” activity, in which the
participants are to match pictures and texts, pictures and pictures, texts and texts (both oral and
written) by using questions.

Jigsaw reading activity is organized most often with the texts that are meant for reading or
listening (“jigsaw” reading and “jigsaw” listening).A text is divided into several parts. Every
participant has access to only one part of the oral or written text. They ask each other questions and
provide information to pool the parts of the text together and to know the contents of the whole text.
Another variant is jigsaw listening when each participant or a small group listens to only some
information as part of the whole. These pieces can be brought together only in the course of active
communication efforts.

Another activity for reading is sequencing (re-ordering). The task consists in asking the learners
to restore the logical order between parts of the text. This can produce an “opinion gap” and boost
communication.

Productive skills of speaking and writing are developed in simulations. A simulation means that
an episode of the real world is reproduced in the classroom environment in the form of a role-play,
discussion (problem solving), piece of writing or project work.

An important aspect of communicative teaching is classroom interaction. This form of
communication develops between the learners and the teacher. Learners’ interaction is organized in
pairs, small groups, moving circles, parallel lines of pairs, etc. Classroom interaction promotes a
communicative classroom atmosphere and successful communicative teaching.

Communicative teaching is often organized in the three-phase framework. Three-phase
framework means subdivision of the teaching process into three phases: pre-activity, while-activity
and post-activity. Pre-activity is organized to arouse interest in the learners towards the main task, to



motivate performance, to activate in learners their prior knowledge and to prepare them for the
language that may be necessary to perform the main task. While-activity is organized as oral or written
communication and is based on engaging the learners in the communicative tasks. Post-activity is
reflection on the ideas and language that was produced during the main activity. This phase also
includes additional language drills and integration with other skills.



